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Established in Aug 2017, located in Kwun Tong SO P =
» A School for Social Development (SSD) NSy et L el
« Students from S1-S6

« School-based team includes 22 teachers, 2 social workers, 1 speech therapist,
1 educational psychologist

- Caritas Mother Teresa Hall BAZ & a0y (under the Social Welfare Department)
offers residential home services






- Education Bureau

.| The Government of the

=/ Hong Kong Special Administrative Region
of the People’s Republic of China

Students from School for
Social Developments (SSD)

O Exhibit moderate to severe emotional
and behavioral difficulties including:

« defiant behaviors

SSD Services

destructive behaviors
unruly behaviors
violence

stealing

absence from school
staying out overnight

losing control in emotional
dysregulation

O Other possible special educational needs

(Education Bureau, 2018)

O Provide intensjve Support for

students with m
. Oderate t
S(Pptlonal and behaviouralO vevere
ifficulties to help them tide over

their transjent ad :
: aptation
In the course of deeelopm’g,:?blems

O Enhance learni '
. Ng motivatio '
skills so that students can re?u?r?g ife

education jn '
ordinary scho
. o)

(Education Bureau, 2022)



Objectives of the
Education Services of
Caritas-Hong Kong

Grounded in the spirit of Christ and
Catholic moral values, the education
services of Cantas Hong Kong uphold the
core belief of “Love in the Service of Hope”
in discharging the mission of:

Helping the underprivileged and the
vulnerable;

Encouraging people to actualize their
potential;

Promoting mutual understanding and
reconciliation; and

Nurturing the spirit of giving back to the
community.

The goal of our services is to provide a
quality education embracing lifelong
learning, integral human development and
equal opportunities for students, to enable
and empower them, even the Last, the
Least and the Lost, to turn into the Loving,
the Learning and the Leading, developing
their capabillities, to serve the community.




Multicomponent Intervention
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Treatment approach
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NAT+ST activity. Student interview to complete an
argumentative essay “All Schools Should Have a Therapy Dog” —=
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Proposed answers to interview questions

Nov 24, 2021

Interview Questions ith draft answers|

1. Are there many qualified therapy animal trainers in Hong Kong?

Thank you for the question. First of all, I'm not in a position to comment on situation with
“animal” other than dogs. So I'll just focus sharing my knowledge about dogs.

There're many dog trainers not just in Hong Kong, but all over the world. But | don't see any
standardized way to qualify a dog trainer. So the quality of dog training skill can sometimes be
quite disappointing. It has to do with misunderstanding and misinterpretation of dog
psychology and behavior. The dog training methods the trainers use depend on the school of
thoughts they receive when they are attending dog training class. Broadly speaking, there're 2

Strengths

key methods currently using in the community. They are the positive reinforcement and pack

leadership. Positj
focuses on domi

Going back to yo
today are mostly
dogs and the owi
relationship to oy
and | hope the trg
rehabilitation ser
actual service del

2. Can you tell

| receive my amal
providing training|
depending on the|
different backgro
process of dog re
need to get traing
session and lear
protective leader
provide the nece
become a trust-

And the dog instinctually becomes attached to you. Besides, | will use lots of treats and praise
in my training to increase not just motivation, but also reciprocal interaction that significantly
increases dog's understanding of my thoughts. You can easily tell why. Survival depends on
food. This is where the dog further attaches to you, behaves well to please you and truly

become a part of your family,

3. Do you think all schools should have a therapy animal?

I suggest all schools should keep an open mind to welcome therapy dogs, but not keeping one
per se. Dogs are pack animals. They must live in pack and only feel safe and secured around
a pack leader. Also, training a therapy dog is a 24/7 job. It's a mission rather than an interest
or hobby. It requires the owner to fully commit to deliver quality service to any rehabilitation.

4. What bene

A lot of medical
the human bod
it includes lowe|
more than 10 y
an ideal therap!

5. Are there a
untrained d

It's indeed very
(e.g. the other {|
proper manage|
And on the othg
will trigger his g
launching at pe|
bringing comfo!
unfortunately.

6. Also, what benefits are there for Lily when she works with the students?

To answer this question, | would like to recommend you to take a look at "A Brief History about
Dogs" from Ted Talk. It gives a quick overview on how the relationship between humans and
dogs change from dangerous rivals to best friends, starting from how we used to work
tagether. In the old days, human and dogs are hunting partners. We hunt for foed to survive.
Our similar social structure made it easy for dogs to integrate with human families and learn to
understand our commands. So when human cultures and occupations became more diverse
and specialized, we breed different types of dogs to become our working partners, whether
they're hunting, herding, sledding, or slouching. Dogs, small or big size, are very tough breed
of animals and their body are engineered to work on a daily basis. In the school here, the
students provide everyday stimulation to Lily who enjoys her work. Lily in turn provides the
necessary emotional support and stability to students who may find it difficult to cope with
what's given in a changing and uncertain world. Research also shows that when dogs and
humans interact, both our bodies release oxytocin; a hormone that we've talked about before.
It commonly associates with feelings of love and protectiveness.

:t:qk)ent demonstrated active listening throughout

xhibited genuine interest in the i i .

. _ information shared b i
Pw1th_appropr|ate body language such as head nod " espondne
Erovn.de an llndependent feedback with appropriate language
(English) to Interviewee’s questions post event ¢

Areas for Improvement

® Sy i i
ggest to be more in the leading role in the process, in particular in

the onset (e.g. why this i .
-8- why this interview i ;
exercise) , what is the ultimate goal of this

Be i ive i
hel;)nizree r:e.ractlve in the process by asking sub questions. This will
ntitying more interesting facts be .

o .
through the scripted questions, vondwhat could be Fletted
ihom_/ Mmore confidence such as raise voice level

smile always do magic in the interview process.

Post interview
feedback to student
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3D pen design applications
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The Hong Kong Academy for Professional Dog Trainers
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Application of Dogs as Co-therapists for
Improving Emotion Competence of
Adolescents with Social Communication
Difficulties in Speech Therapy

.- B E A

.- The Education University
. of Hong Kong




Therapy dog as co-therapist (social partner)

Animals must be integrated as a component of the
professional’s speciality, and be deemed as a co-
therapist instead of merely a companion, in order for
the success of AAT (Macauley, 2006).



Hypothesis 1

Participants in both groups will exhibit improvements on
measures of the aspect of emotion recognition, emotion
understanding, emotion regulatory processes in emotion
competence, yet the treatment group with dog will
demonstrate a greater improvement.

Hypothesis 2

The treatment group with dog will display a better learning
outcome in terms of test results and motivation.



Methodology

Target emotions:
Anger (187%), sadness (F518) and anxiety (f£/8)

Goal:

Improve emotion competence in terms of emotion
recognition (154 ¥), emotion understanding (IF4EIEER),
and emotion requlatory processes (154&81%).

Outcome measures:
1. A baseline-treatment design with pre-, mid- and post-

testing by an informal situation task
2. Students’ attendance



Informal situational tasks

Emotion Informal Scoring
Anger A classmate say that you are ill-mannered due to Q1: How would you feel and
bad upbringing. what would you do?
[BRSFEATH IR - RERRUEN] (Emotion recognition and
. emotion understanding)
Your best friend turns out to be two-faced and talks | 1 mark = appropriate answer
behind your back. 0 mark = inappropriate answer
[(IREEBIHRIZBRKGERA - REMARBEMR X , ,
E{Rkam] Q2: Any alternative solutions
_ . to the situation?
Sadness | Your best friend suddenly ignores you completely. (Emotion regulatory
[/ 8 AR A& SR SR VR AR ABR] processes )
1 mark = ignorance (e.g., no [ /7],
Your family has money issue, and you are not able to | don't know [ZZ747])
buy what you want 2 marks = undeswa/k;l;/;e/sponse
; . PR (e.g., cursing back [/72X1E])
[EiEBEE LIRS - fluERE - EERIRIEZELE 3 marks = one desirable
Anxiety | You notice that your classmates are discussing response (e.g., tell the teacher

something about you.
[REAIEZRCEIF R mER]

You realize that your classmates are spreading
rumors about you.

[(F13E B2 EAE T I £REE]

[/E-ZHT###], ignore the other [/Z
FA1H], walk away [£/#]))

4 marks = more than one
desirable responses

62




Results



RESULTS OF SITUATION TASKS:
Question 1 How would you feel & what would you do (emotion recognition and
emotion understanding)?

The results indicated no significant main effect for grouping, F(1,24) = .016, p = .901, partial n2 = .001; a
significant main effect for treatment tests, F(2,24) = 7.467, p = .003, partial n2 = .384; and no significant
interaction between grouping and treatment tests, F(2,24) = 1.067, p = .360, partial n2 = .082.

Two-Way ANOVA Results Comparing the Pre-, Mid-, and Post-Test Mean Pairwise Comparisons for Question 1

Scores of the Control and Treatment Group for Question 1

G 1) Test (J) Test M Di I-J) Std. E Sig.
Source ss df Mean Square F Sig.  partial n? roup (1) Test (i) Tes ean Difference (I-) rror '9
Control Pre Mid -2.500° .835 *.006
Intercept 547.756 1 547.756 392.422 <.001 .942 Post -1.500 835 085
Grouping .022 1 .022 .016 901 .001 Mid Pre 2.500 .835 *.006
Treatmenttests 20.844 2 10422  7.467 *003  .384 Post 1.000 835 243
Post Pre 1.500 .835 .085
Grouping X 2.978 2 1.489 1.067 .360 .082 .
Mid -1.000 .835 .243
Treatment tests Treatment Pre  Mid -1.333 682 .062
Within 33500 24 1.396 Post -1.833° 682 *.013
Mid Pre 1.333 .682 .062
Total 629.000 30
Post -.500 .682 471
*
p<.05 Post Pre 1.833" 682  *013
Significant difference between: Mid .500 .682 471
+» Mid-test > Pre-test in regular group *p </‘05
+* Post-test > Pre-test in therapy dog group




Fig

ure 1

Mean Scores for Question 1 of Regular Group and Therapy Dog Group
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Improvements in emotion recognition and emotion understanding are observed for both groups.
Regular group yields a higher immediate effect than persistence effect, while treatment group yields a
higher persistence effect than immediate effect.

Greater enthusiasm in observing the therapy dogs’ facial expression in relation to the target emotions,
as well as their behaviour in response to the emotions for the therapy dog group. Neutral or even
negative attitudes were displayed by the participants in the regular group towards the video clips. It
indicates the creation of a more long-term memory in the minds of the therapy dog group.




RESULTS OF SITUATION TASKS:
Question 2 Any alternative solutions to the situation (emotion regulatory processes)?

The results indicated a significant main effect for grouping, F(1,24) = 4.751, p = .039, partial
n2 =.165; no significant main effect for treatment tests, F(2,24) = 1.307, p = .289, partial n2
=.098; and no significant interaction between grouping and treatment tests, F(2,24) =
.298, p = .745, partial n2 =.024.

Two-Way ANOVA Comparing the Pre-, Mid-, and Post-Test Mean Scores of the Control and Treatment Group

for Question 2
Source SS daf Mean Square F Sig. partial n?
Intercept 4380.800 1 4380.800 260.138 <.001 916
Grouping 80.000 1 80.000 4.751 .039 165
Treatment test 44.033 2 22.017 1.307 .289 .098
Grouping X 10.033 2 5.017 .298 .745 024
Treatment test
Within 404.167 24 16.840
Total 4852.000 30

**p<.05



Figure 2
Mean Scores for Question 2 of Regular Group and Therapy Dog Group
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« Improvements in emotion regulatory processes are found in both group.

« The treatment effect is only potent immediately and cannot be sustained persistently.

« Regular group yields a greater overall improvement of mean scores from pre-test to mid-test and post-
test than that of the therapy dog group.

> Time is less controllable in therapy dog group. Generalization from dogs to human experience could

not be attained independently by participants.
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Figure 3
Attendance Rate of Therapy Dog Group and Regular Group

Therapy dog group

Regular group

0 10 20 30 40 50

B Total Presence M Reason of Absence (Reject) M Reason of Absence (Sick Leave)

Participants in the therapy dog were more motivated and engaged during dog therapy as

compared with traditional treatment. :

« Higher total presence (52)

« Lower total absence (2) which are all due to sick leave

> The presence of the dogs act as a beneficial catalyst for social cohesion, which
promotes the reduction of apparent behaviours, withdrawal, and aggressive activities

amongst individuals (Kotrschal and Ortbauer, 2003).




Conclusion

 The application of animal-assisted therapy generates an
increased motivation and higher persistence effect for
adolescence with social communication difficulties to
participate and engage in intervention.

69
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