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Caritas Mother Teresa School
明愛樂恩學校

• Established in Aug 2017, located in Kwun Tong

• A School for Social Development (SSD)

• Students from S1-S6 

• School-based team includes 22 teachers, 2 social workers, 1 speech therapist,                                          
1 educational psychologist 

• Caritas Mother Teresa Hall 明愛樂恩中心 (under the Social Welfare Department) 
offers residential home services



Caritas Mother Teresa Hall
明愛樂恩中心



Students from School for 
Social Developments (SSD)

   Exhibit moderate to severe emotional 
and behavioral difficulties including:

• defiant behaviors

• destructive behaviors

• unruly behaviors

• violence

• stealing

• absence from school

• staying out overnight

• losing control in emotional 
dysregulation

   Other possible special educational needs

(Education Bureau, 2018)



Objectives of the 
Education Services of 
Caritas-Hong Kong

Grounded in the spirit of Christ and 
Catholic moral values, the education 
services of Caritas-Hong Kong uphold the 
core belief of “Love in the Service of Hope” 
in discharging the mission of:

Helping the underprivileged and the 
vulnerable;

Encouraging people to actualize their 
potential;

Promoting mutual understanding and 
reconciliation; and

Nurturing the spirit of giving back to the 
community.

The goal of our services is to provide a 
quality education embracing lifelong 
learning, integral human development and 
equal opportunities for students, to enable 
and empower them, even the Last, the 
Least and the Lost, to turn into the Loving, 
the Learning and the Leading, developing 
their capabilities, to serve the community.



Multicomponent Intervention



Introduce Therapy Dog
@ Year 2020
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1. Speech 
therapy 
言語治療



1. Speech Therapy 言語治療



研究支援：
香港教育大學言語治療研究團隊
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Treatment approach

Kong Kao Po 公教報 
July 2, 2023
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2. Cross-over 
learning
跨科活動
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NAT+ST activity. Student interview to complete an 
argumentative essay “All Schools Should Have a Therapy Dog” 

2. Cross-over Learning 跨科活動
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Proposed answers to interview questions 
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Design sketches
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3D pen design applications
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Learning framework
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天涯海角 心花怒放 壽星女

甜蜜蜜初戀 藍橋之約

初夏 巴黎的日與夜
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人間的青草地三心雙意 儂芝您意

愛神丘比特之金箭回憶熱戀中的情人 夢幻水果高塔「希慧」蛋糕



提子燕麥曲奇



橡皮雞肉蛋餅
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珠圓肉潤
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叉燒批
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迷你肉酥盒
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成功準則：
⚫ 60% 學生能在跨科活動中自發地闡述自己製作食品的特點
評估方法：
⚫ 透過錄影紀錄學生在色、香、味的口語表達，並進行話語分析
結果：
⚫ 70% 學生能自發地從「色、香、味」三方面闡述自己製作食品

（日常及寵物糕餅）的特點

優異獎：
在宣傳自製食品（人和/或寵物）練習中，有點題及總結，能夠說出
食品背後的創意及名稱，並就食品的色、香、味三個項目闡述其特色。

個別語障學生
⚫ 參與【樂恩狂想 cook】跨科組後測活動中，在視覺和口頭提示下，

五至七成時間說出自製寵物蛋糕「色、香、味」的特點

言語治療目標
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Media impression

Kong Kao Po 公教報 
July 24, 2022



47

3. Social 
Communications

社交溝通



Therapy Dog
@ ME Time
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Dog Volunteering
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Dog Training Job Opportunities
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Graduate of 2021: Vet assistant trainee (實習
獸醫助理) 



Sports Day
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School Picnic



Graduation Ceremony and Mini-Exhibition



Media impression

Kong Kao Po 公教報 
July 24, 2022
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4. School-
based Research

校本研究
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Application of Dogs as Co-therapists for 
Improving Emotion Competence of 
Adolescents with Social Communication 
Difficulties in Speech Therapy

4. School-based Research 校本研究 



Animals must be integrated as a component of the 
professional’s speciality, and be deemed as a co-
therapist instead of merely a companion, in order for 
the success of AAT (Macauley, 2006). 

Therapy dog as co-therapist (social partner)
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Hypothesis 1

Hypothesis 2

Participants in both groups will exhibit improvements on 
measures of the aspect of emotion recognition, emotion 
understanding, emotion regulatory processes in emotion 
competence, yet the treatment group with dog will 
demonstrate a greater improvement.

The treatment group with dog will display a better learning 
outcome in terms of test results and motivation. 
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Target emotions:
Anger (憤怒), sadness (悲傷) and anxiety (焦慮) 

Goal: 
Improve emotion competence in terms of emotion 
recognition (情緒辨識), emotion understanding (情緒理解), 
and emotion regulatory processes (情緒調控). 

Outcome measures:
1. A baseline-treatment design with pre-, mid- and post-

testing by an informal situation task
2. Students’ attendance 

Methodology
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Informal situational tasks

Emotion Informal Scoring

Anger A classmate say that you are ill-mannered due to 
bad upbringing. 
[俾同學話冇家教: "喂，你有沒家教架?!"]

Q1: How would you feel and 
what would you do? 
(Emotion recognition and 
emotion understanding)
1 mark = appropriate answer
0 mark = inappropriate answer 

Q2: Any alternative solutions 
to the situation? 
(Emotion regulatory 
processes )
1 mark = ignorance (e.g., no [冇], 
don’t know [唔知])
2 marks  = undesirable response 
(e.g., cursing back [鬧返佢])
3 marks  = one desirable 
response (e.g., tell the teacher 
[同老師講], ignore the other [唔
理佢], walk away [走開])
4 marks = more than one 
desirable responses

Your best friend turns out to be two-faced and talks 
behind your back. 
[你身邊既好同學原來係雙面人，係其他人面前數你，又
話你kam]

Sadness Your best friend suddenly ignores you completely. 
[你個好朋友突然對你不理不睬]

Your family has money issue, and you are not able to 
buy what you want. 
[屋企有金錢上嘅壓力，例如無錢，買唔到你想要嘅嘢]

Anxiety You notice that your classmates are discussing 
something about you.
[見到同學眼光似乎討論緊我]

You realize that your classmates are spreading 
rumors about you. 
[知道同學已經傳緊我嘅壞話]



Results
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RESULTS OF SITUATION TASKS: 
Question 1 How would you feel & what would you do (emotion recognition and 
emotion understanding)?

The results indicated no significant main effect for grouping, F(1,24) = .016, p = .901, partial η2 = .001; a 
significant main effect for treatment tests, F(2,24) = 7.467, p = .003, partial η2 = .384; and no significant 
interaction between grouping and treatment tests, F(2,24) = 1.067, p = .360, partial η2 = .082 .

Significant difference between: 
❖Mid-test > Pre-test in regular group
❖ Post-test > Pre-test in therapy dog group
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Figure 1
Mean Scores for Question 1 of Regular Group and Therapy Dog Group

• Improvements in emotion recognition and emotion understanding are observed for both groups.
• Regular group yields a higher immediate effect than persistence effect, while treatment group yields a 

higher persistence effect than immediate effect.
➢ Greater enthusiasm in observing  the therapy dogs’ facial expression in relation to the target emotions, 

as well as their behaviour in response to the emotions for the therapy dog group. Neutral or even 
negative attitudes were displayed by the participants in the regular group towards the video clips. It 
indicates the creation of a more long-term memory in the minds of the therapy dog group.
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RESULTS OF SITUATION TASKS: 
Question 2 Any alternative solutions to the situation (emotion regulatory processes)?

The results indicated a significant main effect for grouping, F(1,24) = 4.751, p = .039, partial 
η2 = .165; no significant main effect for treatment tests, F(2,24) = 1.307, p = .289, partial η2 
= .098; and no significant interaction between grouping and treatment tests, F(2,24) = 
.298, p = .745, partial η2 = .024. 



67

Figure 2
Mean Scores for Question 2 of Regular Group and Therapy Dog Group
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• Improvements in emotion regulatory processes are found in both group.
• The treatment effect is only potent immediately and cannot be sustained persistently.
• Regular group yields a greater overall improvement of mean scores from pre-test to mid-test and post-

test than that of the therapy dog group.
➢ Time is less controllable in therapy dog group. Generalization from dogs to human experience could 

not be attained independently by participants.
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Participants in the therapy dog were more motivated and engaged during dog therapy as 
compared with traditional treatment. :
• Higher total presence (52)
• Lower total absence (2) which are all due to sick leave
➢ The presence of the dogs act as a beneficial catalyst for social cohesion, which 

promotes the reduction of apparent behaviours, withdrawal, and aggressive activities 
amongst individuals (Kotrschal and Ortbauer, 2003). 

Figure 3
Attendance Rate of Therapy Dog Group and Regular Group

Therapy dog group 

Regular group



Conclusion

• The application of animal-assisted therapy generates an 
increased motivation and higher persistence effect for 
adolescence with social communication difficulties to 
participate and engage in intervention.
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